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None of the applications of psycho-analysis has excited so much interest and
aroused so many hopes, and none, consequently, has attracted so many capable
workers, as its use in the theory and practice of education. It is easy to understand
why; for children have become the main subject of psycho-analytic research and
have thus replaced in importance the neurotics on whom its studies began.
Analysis has shown how the child lives on, almost unchanged, in the sick man as
well as in the dreamer and the artist; it has thrown light on the motive forces and
trends which set its characteristic stamp upon the childish nature; and it has traced
the stages through which a child grows to maturity. No wonder, therefore, if an
expectation has arisen that psycho-analytic concern with children will benefit the
work of education, whose aim it is to guide and assist children on their forward path
and to shield them from going astray.

My personal share in this application of psycho-analysis been very slight. At an
early stage | had accepted the from bon mot which lays it down that there are three
impossible professions - educating, healing and governing - and | was already fully
occupied with the second of them. But this does not mean that | overlook the high
social value of the work done by those of my friends who are engaged in
education.

The present volume by August Aichhorn is concerned with one department of the
great problem - with the educational influencing of juvenile delinquents. The author
had worked for many years in an official capacity as a director of municipal
institutions for delinquents before he became acquainted with psycho-analysis. His
attitude to his charges sprang from a warm sympathy with the fate of those
unfortunates and was correctly guided by an intuitive perception of their mental
needs. Psycho-analysis could teach him little that was new of a practical kind, but it
brought him a clear theoretical insight into the justification of his way of acting and
put him in a position to explain its basis to other people.

It must not be assumed that this gift of intuitive understanding will be found in
everyone concerned with the bringing-up of children. Two lessons may be derived,
it seems to me, from the experience and the success of August Aichhorn. One is
that every such person should receive a psycho-analytic training, since without it
children, the object of his endeavours, must remain an inaccessible problem to
him. A training of this kind is best carried out if such a person himself undergoes an
analysis and experiences it on himself: theoretical instruction in analysis fails to
penetrate deep enough and carries no conviction.

The second lesson has a somewhat conservative ring. It is to the effect that the
work of education is something sui generis: it is not to be confused with psycho-
analytic influence and cannot be replaced by it. Psycho-analysis can be called in
by education as an auxiliary means of dealing with a child; but it is not a suitable
substitute for education. Not only is such a substitution impossible on practical
grounds but it is also to be disrecommended for theoretical reasons. The relation
between education and psycho-analytic treatment will probably before long be the



subject of a detailed investigation. Here | will only give a few hints. One should not
be misled by the statement - incidentally a perfectly true one - that the psycho-
analysis of an adult neurotic is equivalent to an after-education. A child, even a
wayward and delinquent child, is still not a neurotic; and after-education is
something quite different from the education of the immature. The possibility of
analytic influence rests on quite definite preconditions which can be summed up
under the term ‘analytic situation’; it requires the development of certain psychical
structures and a particular attitude to the analyst. Where these are lacking - as in
the case of children, of juvenile delinquents, and, as a rule, of impulsive criminals -
something other than analysis must be employed, though something which will be
at one with analysis in its purpose. The theoretical chapters of the present volume
will give the reader a preliminary grasp of the multiplicity of the decisions involved.

I will end with a further inference, and this time one which is important not for the

theory of education but for the status of those who are engaged in education. If one
of these has learnt analysis by experiencing it on his own person and is in a
position of being able to employ it in borderline and mixed cases to assist him in
his work, he should obviously be given the right to practise analysis, and narrow-
minded motives should not be allowed to try to put obstacles in his way.
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